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1. Introduction  

1. Introduction  
 

1.1 This document sets out the framework for the DR Congo Education Foundation at key 

stages 2 to adult stage, which includes: 

▪ contextual information about the overall education curriculum of the foundation  

▪ aims for the foundation’s curriculum  

▪ statements on inclusion, and on the development of pupils’ competence in 

Congolese history, heritage and culture across the curriculum 

▪ programmes of study key stages 2, 3, 4 and for adults.  
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2. The foundations’ curriculum in England  1. Introduction 

  

2. The Foundations curriculum in 

England  
 

2.1 Every age group must offer our curriculum which is balanced and broadly based on the 

following:  

▪ promotes the historical, moral, cultural, mental and physical development of 

pupils at the foundation and of society, and  

▪ prepares pupils at the foundation for the opportunities, responsibilities and 

experiences of later life.  

  

2.2 The foundations’ curriculum comprises all learning and other experiences that each 

course facilitator plans for its pupils. The foundation curriculum forms one part of the 

foundation.  

  

2.3 The foundation makes appropriate provision for daily act of worship.  

  

2.4 The foundation publishes their curriculum by subject and academic year online.  

2.5 The foundation makes provision for personal, social, health and economic education 

(PSHE), drawing on good practice. 
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3. The Foundation curriculum in 

England  
 

Aims  
3.1 The foundation curriculum provides pupils with an introduction to the essential 

knowledge of DR Congo. It introduces pupils to the best that has been thought and 

said regarding DR Congo history; and helps engender an appreciation of Congolese 

history, heritage and culture.  

  

3.2 The foundation curriculum is just one element in the education of the Congolese 

diaspora offered at the foundation. There is provision provided to range beyond the 

foundation curriculum specifications. The foundation curriculum provides an outline of 

core knowledge around which facilitators can develop exciting and stimulating lessons 

to promote the development of pupils’ knowledge, understanding and skills as part of 

the wider foundation curriculum.  

  

Structure  
3.3 The foundation is organised on the basis of three key stages and five other subjects.  

  

3.4 The Managing Director will publish programmes of study for each curriculum subject, 

setting out the ‘matters, skills and processes’ to be taught at each key stage. The 

course facilitators are free to choose how they organise their course day, as long as 

the content of the foundation curriculum programmes of study is taught to all pupils.  

3. The foundation curriculum   
3.5 The structure of the foundation curriculum is set out in the table below:  

  

Figure 1 – Structure of the foundation curriculum  

  

  Key stage 2  Key stage 3  Key stage 4  Adults  

Age  7 – 11  11 – 14  14 – 16  +18  

Year groups  3 – 6  7 – 9  10 – 11  University  

History     

Culture     

Heritage     
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Other subjects  

        

Citizenship      

Languages     

Geography      

Music      

Physical Education      

  

  

3.6 The foundation doesn’t teach from a religious basis per say, unless part of the 

teaching material. 
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4. Inclusion  
 

Setting suitable challenges  
4.1 Facilitators should set high expectations for every pupil. They should plan stretching 

work for pupils whose attainment is significantly above the expected standard. They 

have an even greater obligation to plan lessons for pupils who have low levels of prior 

attainment or come from illiterate backgrounds. Facilitators should use appropriate 

assessment to set targets which are deliberately ambitious.  

  

Responding to pupils’ needs and overcoming potential 

barriers for individuals and groups of pupils  
 

4.2 Facilitators should take account of their duties under equal opportunities legislation that 

covers race, disability, sex, religion or belief, sexual orientation, pregnancy and 

maternity, and gender reassignment.1  

  

4.3 A wide range of pupils have special educational needs, many of whom also have 

disabilities. Lessons should be planned to ensure that there are no barriers to every 

pupil achieving. In many cases, such planning will mean that these pupils will be able 

to study the full foundation curriculum.  

  

4.4 With the right teaching, that recognises their individual needs, many disabled pupils 

may have little need for additional resources beyond the aids which they use as part 

of their daily life. Facilitators must plan lessons so that these pupils can study every 

foundation curriculum subject. Potential areas of difficulty should be identified and 

addressed at the outset of work.  

  

4.5 Facilitators must also take account of the needs of pupils whose first language is not 

English. Monitoring of progress should take account of the pupil’s age, length of time 

in this country, previous educational experience and ability in other languages.  

  

4.6 The ability of pupils for whom English is an additional language to take part in the 

foundation curriculum may be in advance of their communication skills in English. 

Facilitators should plan teaching opportunities to help pupils develop their English 

and should aim to provide the support pupils need to take part in all subjects.  

  

                                            
1 Age is a protected characteristic under the Equality Act 2010 but it is not applicable to foundations in 

relation to education or (as far as relating to those under the age of 18) the provision of services; it is a 

relevant protected characteristic in relation to the provision of services or employment (so when thinking 
about staff). Marriage and civil partnership are also a protected characteristic but only in relation to 

employment.  
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5. History  

Purpose of study  
A high-quality history education will help pupils gain a coherent knowledge and 

understanding of DR Congo’s past and that of the wider world. It should inspire pupils’ 

curiosity to know more about the past. Teaching should equip pupils to ask perceptive 

questions, think critically, weigh evidence, sift arguments, and develop perspective and 

judgement. History helps pupils to understand the complexity of people’s lives, the process 

of change, the diversity of societies and relationships between different groups, as well as 

their own identity and the challenges of their time.  

Aims  
The foundation curriculum for history aims to ensure that all pupils:  

▪ know and understand the history of the Democratic Republic of Congo as a coherent, 

chronological narrative, from the earliest times to the present day: how people’s lives 

have shaped this nation and how Congo has influenced and been influenced by the 

wider world 

▪ know and understand significant aspects of the history of the wider world: the nature of 

ancient civilisations; the expansion and dissolution of empires; characteristic features of 

past non-African societies; achievements and follies of mankind 

▪ gain and deploy a historically grounded understanding of abstract terms such as 

‘empire’, ‘civilisation’, ‘parliament’ and ‘slavery’ 

▪ understand historical concepts such as continuity and change, cause and 

consequence, similarity, difference and significance, and use them to make 

connections, draw contrasts, analyse trends, frame historically-valid questions and 

create their own structured accounts, including written narratives and analyses 

▪ understand the methods of historical enquiry, including how evidence is used rigorously 

to make historical claims, and discern how and why contrasting arguments and 

interpretations of the past have been constructed 

▪ gain historical perspective by placing their growing knowledge into different contexts, 

understanding the connections between local, regional and international history; 

between cultural, economic, military, political, religious and social history; and between 

short- and long-term timescales. 

Attainment targets  
By the end of key stage 3, pupils are expected to know, apply and understand the matters, 

skills and processes specified in the programme of study.  
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Subject content  

Key stage 2  
Pupils should develop a chronologically secure knowledge and understanding of Congolese, 

local and world history, establishing clear narratives within and across the periods they 

study. They should note connections, contrasts and trends over time and develop the 

appropriate use of historical terms. They should regularly address and sometimes devise 

historically valid questions about change, cause, similarity and difference, and significance. 

They should construct informed responses that involve thoughtful selection and organisation 

of relevant historical information. They should understand how our knowledge of the past is 

constructed from a range of sources.  

In planning to ensure the progression described above through teaching the Congolese, 

local and world history outlined below, facilitators should combine overview and depth 

studies to help pupils understand both the long arc of development and the complexity of 

specific aspects of the content.  

Pupils should be taught about:  

▪ Establishment of the Kingdom of Kongo 

Examples  

This could include:  

▪ late tribal chiefs and warriors, for example, Lukeni Lua Nimi  

▪ The influence of Christianity, for example, Coat of arms for Kongo 

▪ Slavery and royal rivalries 

  

▪ the Portuguese Empire and its impact on Congo  

Examples 

This could include:  

▪ Diogo Cão’s encountering the Kingdom of Kongo 1483  

▪ Roman Catholic Church in Kongo 

▪ Source and royal rivalries 

▪ Congolese resistance, Imbangala 1622  
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3  

▪ The Leopold II and Belgium ruling 

Examples  

This could include:  

▪ European exploration of the Congo territory, for example, Sir Henry Morton 

Stanley 

▪ The Conference of Berlin 1885 

▪ Massacre and injustice leads to investigation and intervention, for example, 

George Washington Williams 

▪ Congo Free State 1877 - 1908, Belgian Congo 1908 - 1960 

▪ Force Publique 

 

▪ The Military and Political structure for the Kingdom of Kongo 

Examples  

This could include:  

▪ The fidalgos in war 

▪ Battle of Mbwila  

▪ Royal Council of the Kingdom of Kongo  

  

▪ a local history study  

Examples  

▪ a depth study linked to one of the Congolese areas of study listed  

▪ a study over time tracing how several aspects of national history are reflected in the 

locality.  

▪ a study of an aspect of history or a site dating from a period beyond 13th century that 

is significant in the locality.  

  

4  
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▪ a study of an aspect or theme in Congolese history that extends pupils’ 

chronological knowledge  

Examples 

▪ the changing power of colonisation to independence 1960 

▪ The significance of leaders such as Patrice Lumumba, Joseph Kasa-Vubu, Mobutu 

Sese Seko and Kabila family 

▪ Connection between natural resources and violence such as Kivu conflict 

▪ 2018 election and new president 

  

 

Key stage 3 & 4 and adults 

Pupils should extend and deepen their chronologically secure knowledge and 

understanding of DR Congo, local and world history, so that it provides a well-informed 

context for wider learning. Pupils should identify significant events, make connections, 

draw contrasts, and analyse trends within periods and over long arcs of time. They should 

use historical terms and concepts in increasingly sophisticated ways. They should pursue 

historically valid enquiries including some they have framed themselves, and create 

relevant, structured and evidentially supported accounts in response. They should 

understand how different types of historical sources are used rigorously to make historical 

claims and discern how and why contrasting arguments and interpretations of the past 

have been constructed.  

In planning to ensure the progression described above through teaching the DR Congo, 

local and world history outlined below, facilitators should combine overview and depth 

studies to help pupils understand both the long arc of development and the complexity of 

specific aspects of the content.  

Pupils should be taught about:  

▪ the development of Church, state and society in Kingdom of Kongo 1390 - 1914 
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Examples  

This could include:  

▪ Catholic Church arrival in 1483, allowed access by Nzinga a Nkuwu 

▪ Christendom, the importance of religion and the Crusades 

▪ the struggle between Church and the Kingdom 

▪ Reign of King Afonso 

▪ The Religious syncretism 

▪ Maturation of the Church 

▪ Role of regular clergy 

▪ The Anonian Movement 

▪ Christian Kongo Art 

 

▪ the development of Church, state and society in Kingdon of Kongo 

Examples  

This could include:  

▪ Slavery in Kongo and relationship with Portugal 

▪ Internal conflict, factionalism and civil war in the Kongdom of Kongo (1647 – 1718) 

▪ A century of decentralisation and the Decline of the Kingdom (1718 – 1914) 

▪ the causes and events of the civil wars throughout Congo 

 

▪ ideas, political power, industry and empire: Congo Free State 1885 – 1908  

Examples  

This could include:  

▪ Early European exploration such as Henry Morton Stanley 

▪ The pressure and plotting of King Leopold’s campaign on the Congo 

▪ The privatisation of the Congo, Berlin Conference 1884 

▪ Government and Leopold’s rule 

▪ Early economics and concessions 

▪ Scramble for Katanga 
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▪ War with Arab slavers 

▪ The Lado Enclave 

▪ Economy during Leopold’s rule 

▪ Humanitarian disaster, mutilation of a people and genocide 

▪ International discovery and criticism such as George Washington Williams, William 

Henry Sheppard and William Morrison 

▪ Congo Reform Association and Legacy 

 

▪ Belgian annexation of the Congo Free State as the Belgian Congo 

this could include:  

Examples 

▪ The new government and international conflicts 

▪ the First World War and the Peace Settlement 

▪ Interbellum of 1920 and 1950 

▪ the inter-war years: the Great Depression and the rise of dictators 

▪ the Second World War and the effect it had on the Congolese people 

▪ Post World War II and civilising mission 

▪ Education, Health care, Social inequality and racial discrimination 

▪ The resistance against colonialism 

▪ Pre-Independence and political organisation 

 

▪ a local history study 

Examples (non-statutory)  

▪ a depth study linked to one of the British areas of study listed above 

▪ a study over time, testing how far sites in their locality reflect aspects of foundation 

history (some sites may predate 1066) 

▪ a study of an aspect or site in local history dating from a period before 1066 

▪ the study of an aspect or theme in DRC history that consolidates and extends 

pupils’ chronological knowledge from independence 

Examples (non-statutory)  

▪ Independence 

▪ the changing nature of political power in Congo from independence 
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▪ The raise of Patrice Lumumba and the Mouvement National Congolais 

▪ Political crisis 1960 – 1965 

▪ Mobutu Sese Seko and Zaire 1965 – 1997 

▪ Kabila presidential terms and multiple anti-government protests 

▪ The hidden Word War 3 

▪ The 2018 election, new president and what this means for us today 

▪ a study of an aspect of social history, such as the impact through time of the 

migration of people from and within the DR Congo 
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6. Citizenship  

Purpose of study  
A high-quality citizenship education helps to provide pupils with knowledge, skills and 

understanding to prepare them to play a full and active part in society. In particular, 

citizenship education should foster pupils’ keen awareness and understanding of 

democracy, government and how laws are made and upheld. Teaching should equip 

pupils with the skills and knowledge to explore political and social issues critically, to 

weigh evidence, debate and make reasoned arguments. It should also prepare pupils to 

take their place in society as responsible citizens, manage their money well and make 

sound financial decisions pertaining to the DR Congo.  

Aims  
The foundation curriculum for citizenship aims to ensure that all pupils:  

▪ acquire a sound knowledge and understanding of how the Democratic Republic of 

Congo is governed, its political system and how citizens participate in its democratic 

systems of government 

▪ develop a sound knowledge and understanding of the role of law and the justice 

system in the society and how laws are shaped and enforced 

▪ develop an interest in, and commitment to, participation in volunteering as well as 

other forms of responsible activity, that will aid the Congo 

▪ are equipped with the skills to think critically and debate political questions, to enable 

them to plan for future financial needs. 

Attainment targets  
By the end of each key stage, pupils are expected to know, apply and understand the 

matters, skills and processes specified in the relevant programme of study.  
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Subject content Key stage 3  
Teaching should develop pupils’ understanding of democracy, government and the rights 

and responsibilities of citizens. Pupils should use and apply their knowledge and 

understanding whilst developing skills to research and interrogate evidence, debate and 

evaluate viewpoints, present reasoned arguments and take informed action.  

Pupils should be taught about:  

▪ the development of the political system of democratic government in the Democratic 

Republic of Congo, including the roles of citizens, Parliament and the president 

▪ the operation of Parliament, including voting and elections, and the role of political 

parties 

▪ the nature of rules and laws and the justice system, including the role of the police and 

the operation of courts and tribunals 

▪ the roles played by public institutions and voluntary groups in society, and the ways in 

which diaspora citizens work together to improve DR Congo communities, including 

opportunities to participate in foundation-based activities 

▪ the functions and uses of foreign money, the importance and practice of budgeting, 

and managing risk. 

Key stage 4 and adults 
Teaching should build on the key stage 3 programme of study to deepen pupils’ 

understanding of democracy, government and the rights and responsibilities of citizens. 

Pupils should develop their skills to be able to use a range of research strategies, weigh 

up evidence, make persuasive arguments and substantiate their conclusions. They should 

experience and evaluate different ways that citizens can act together to solve problems 

and contribute to society.  

Pupils should be taught about:  

▪ parliamentary democracy and the key elements of the constitution of the Democratic 

Republic of Congo including the power of government, the role of citizens and 

Parliament in holding those in power to account, and the different roles of the 

executive, legislature and judiciary and the press 

▪ the different electoral systems used in and beyond the Democratic Republic of Congo 

and actions citizens can take in democratic and electoral processes to influence 

decisions locally, foundationally and beyond 

▪ other systems and forms of government, both democratic and non-democratic, beyond 

the Democratic Republic of Congo 
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▪ local and regional governance and the Democratic Republic of Congo’s relations with 

the rest of Africa, Europe, the United Nations and the wider world 

▪ human rights and international law 

▪ the legal system in the DRC, different sources of law and how the law helps society 

deal with complex problems 

▪ diverse foundation, regional, religious and ethnic identities in the Democratic Republic 

of Congo and the need for mutual respect and understanding 

▪ the different ways in which the Congolese diaspora can contribute to the 

improvement of DRC community, to include the opportunity to participate actively in 

community volunteering, as well as other forms of responsible activity 

▪ income and expenditure, credit and debt, insurance, savings and pensions, financial 

products and services, and how public money is raised and spent in Congo.  
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7. Geography  

Purpose of study  
A high-quality geography education should inspire in pupils a curiosity and fascination 

about the world and its people that will remain with them for the rest of their lives.  

Teaching should equip pupils with knowledge about diverse places, people, resources 

and natural and human environments, together with a deep understanding of DR 

Congo’s key physical and human processes. As pupils progress, their growing 

knowledge about Congo should help them to deepen their understanding of the 

interaction between physical and human processes, and of the formation and use of 

landscapes and environments.  

Aims  
The foundation curriculum for geography aims to ensure that all pupils:  

▪ develop contextual knowledge of the location of significant in DR Congo – both 

terrestrial and marine – including their defining physical and human characteristics 

and how these provide a geographical context for understanding the actions of 

processes 

▪ understand the processes that give rise to key physical and human geographical 

features in DR Congo, how these are interdependent and how they bring about 

spatial variation and change over time 

▪ are competent in the geographical skills needed to: 

▪ collect, analyse and communicate with a range of data gathered through 

experiences of fieldwork that deepen their understanding of geographical 

processes of the Congo 

▪ interpret a range of sources of geographical information, including maps, diagrams, 

aerial photographs and Geographical Information Systems (GIS) 

▪ communicate geographical information in a variety of ways, including through 

maps, numerical and quantitative skills and writing at length. 

Attainment targets  
By the end of key stage 3, pupils are expected to know, apply and understand the 

matters, skills and processes specified in the programme of study.  
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Subject content 
Pupils should consolidate and extend their knowledge of Congo’s major physical and 

human features. They should understand how geographical processes interact to create 

distinctive human and physical landscapes that change over time. In doing so, they 

should become aware of increasingly complex geographical systems in the Congo. They 

should develop greater competence in using geographical knowledge, approaches and 

concepts [such as models and theories] and geographical skills in analysing and 

interpreting different data sources. In this way pupils will continue to enrich their 

locational knowledge and spatial and environmental understanding.  

Pupils should be taught to:  

Locational knowledge  
▪ extend their locational knowledge and deepen their spatial awareness of the Congo, 

using maps, focusing on it’s environmental regions, including hot deserts, rainforest, 

key physical and human characteristics, major provinces and cities 

Place Knowledge  
▪ understand geographical similarities, differences and links between places through the 

study of human and physical geography of a region within Congo. 

Human and physical geography  
▪ understand, through the use of detailed place-based exemplars at a variety of 

scales, the key processes in: 

▪ physical geography relating to: geological timescales and plate tectonics; rocks, 

weathering and soils; weather and climate, including the change in climate from 

the Ice Age to the present; and glaciation, hydrology and coasts 

▪ human geography relating to: population and urbanisation; development; economic 

activity in the primary, secondary, tertiary and quaternary sectors; and the use of 

natural resources 

▪ understand how human and physical processes interact to influence, and change 

landscapes, environments and the climate; and how human activity relies on 

effective functioning of natural systems 

Geographical skills and fieldwork  
▪ build on their knowledge of maps and apply and develop this knowledge routinely in 

the classroom and in the field 

▪ use Geographical Information Systems (GIS) to view, analyse and interpret places 

and data 

▪ use fieldwork in contrasting locations to collect, analyse and draw conclusions from 

geographical data, using multiple sources of increasingly complex information.  
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8. Languages  

Purpose of study  
Learning a foreign language such as Lingala is a liberation from insularity and provides 

an opening to other cultures. A high-quality languages education of the Congo should 

foster pupils’ curiosity and deepen their understanding of DR Congo. The teaching 

should enable pupils to express their ideas and thoughts in another language and to 

understand and respond to its speakers, both in speech and in writing. It should also 

provide opportunities for them to communicate for practical purposes, learn new ways of 

thinking and read great literature in the original language. Language facilitators should 

provide the foundation for learning further languages, equipping pupils to study and work 

in other countries.  

Aims  
The foundation curriculum for languages aims to ensure that all pupils:  

▪ understand and respond to spoken and written Lingala 

▪ speak with increasing confidence, fluency and spontaneity, finding ways of 

communicating what they want to say, including through discussion and asking 

questions, and continually improving the accuracy of their pronunciation and 

intonation 

▪ can write at varying length, for different purposes and audiences, using the variety of 

grammatical structures that they have learnt 

▪ discover and develop an appreciation of a range of writing in Lingala. 

Attainment targets  
Pupils are expected to know, apply and understand the matters, skills and processes 

specified in the programme of study. 
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Subject content  

Lingala language  
Teaching will be of Lingala language and should build on the foundations of language 

learning perhaps at home. Teaching should focus on developing the breadth and depth of 

pupils’ competence in listening, speaking, reading and writing, based on a sound 

foundation of core grammar and vocabulary. It should enable pupils to understand and 

communicate personal and factual information that goes beyond their immediate needs 

and interests, developing and justifying points of view in speech and writing, with 

increased spontaneity, independence and accuracy. It should provide suitable preparation 

for further study.  

Pupils should be taught to:  

Grammar and vocabulary  

▪ identify and use tenses or other structures which convey the present, past, and future 

as appropriate in Lingala 

▪ use and manipulate a variety of key grammatical structures and patterns, including 

voices and moods, as appropriate 

▪ develop and use a wide-ranging and deepening vocabulary that goes beyond their 

immediate needs and interests, allowing them to give and justify opinions and take part 

in discussion about wider issues 

▪ use accurate grammar, spelling and punctuation. 

Linguistic competence  

▪ listen to a variety of forms of Lingala to obtain information and respond appropriately 

▪ transcribe words and short sentences that they hear with increasing accuracy 

▪ initiate and develop conversations, coping with Lingala and unexpected responses, 

making use of important social conventions such as formal modes of address 

▪ express and develop ideas clearly and with increasing accuracy, both orally and in 

writing 

▪ speak coherently and confidently, with increasingly accurate pronunciation and 

intonation 

▪ read and show comprehension of original and adapted materials from a range of 

different sources, understanding the purpose, important ideas and details, and provide 

an accurate English translation of short, suitable material 
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▪ read literary texts in the language [such as stories, songs, poems and letters], to 

stimulate ideas, develop creative expression and expand understanding of Lingala 

▪ write prose using an increasingly wide range of grammar and vocabulary, write 

creatively to express their own ideas and opinions, and translate short written text 

accurately into Lingala.  
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9. Music  

Purpose of study  
Music is a universal language that embodies one of the highest forms of creativity. The DR 

Congo has an important history in music that will engage and inspire pupils love of music 

and their talent as musicians, and so increase their self-confidence, creativity and sense 

of achievement. As pupils progress, they should develop a critical engagement with 

music, allowing them to compose, and to listen to Congolese music. 

Aims  
The foundation curriculum for music aims to ensure that all pupils:  

▪ perform, listen to, review and evaluate music across a range of historical periods, 

genres, styles and traditions, including the works of the great Congolese composers 

and musicians 

▪ learn to sing and to use their voices, to create and compose Congolese music on their 

own and with others, have the opportunity to learn a musical instrument, use 

technology appropriately and have the opportunity to progress to the next level of 

musical excellence 

▪ understand and explore how Congolese music is created, produced and 

communicated, including through the inter-related dimensions: pitch, duration, 

dynamics, tempo, timbre, texture, structure and appropriate musical notations. 

Attainment targets  
Pupils are expected to know, apply and understand the matters, skills and processes 

specified in the programme of study.   
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Subject content 
Pupils should build on their skills through performing, composing and listening. They 

should develop their vocal and/or instrumental fluency, accuracy and expressiveness; and 

understand musical structures, styles, genres and traditions, identifying the expressive 

use of musical dimensions. They should listen with increasing discrimination and 

awareness to inform their practice as musicians. They should use technologies 

appropriately and appreciate and understand a wide range of musical contexts and styles 

in Congo.  

Pupils should be taught to:  

▪ play and perform confidently in a range of solo and ensemble contexts using their 

voice, playing instruments musically, fluently and with accuracy and expression 

▪ improvise and compose; and extend and develop musical ideas by drawing on a range 

of musical structures, styles, genres and traditions from the Congo 

▪ use staff and other relevant notations appropriately and accurately in a range of 

musical styles, genres and traditions 

▪ identify and use the inter-related dimensions of music expressively and with increasing 

sophistication, including use of tonalities, different types of scales and other musical 

devices 

▪ listen with increasing discrimination to a wide range of music from great Congolese 

composers and musicians 

▪ develop a deepening understanding of the music that they perform and to which they 

listen, and its history. 
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10. Physical education  

Purpose of study  
A high-quality physical education curriculum inspires all pupils to succeed and excel in 

competitive sport and other physically-demanding activities. It should provide 

opportunities for pupils to become physically confident in a way which supports their 

health and fitness. Opportunities to compete in sport and other activities build character 

and help to embed values such as fairness and respect. All our sports, dance and 

physical activities are rooted in Congolese culture. 

Aims  
The foundation curriculum for physical education aims to ensure that all pupils:  

▪ develop competence to excel in a broad range of physical activities 

▪ are physically active for sustained periods of time 

▪ engage in competitive sports and activities 

▪ lead healthy, active lives. 

 

Attainment targets  
By the end of each key stage, pupils are expected to know, apply and understand the 

matters, skills and processes specified in the relevant programme of study.  
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Subject content  

Key stage 2 & 3 

Pupils should understand what makes a performance effective and how to apply these 

principles to their own and others’ work. They should develop the confidence and interest 

to get involved in exercise, sports and activities out of the foundation and in later life, and 

understand and apply the long-term health benefits of physical activity.  

 

Pupils should be taught to:  

▪ use a range of tactics and strategies to overcome opponents in direct competition 

through team and individual games [for example, badminton, basketball, cricket, 

football, hockey, netball, rounders, rugby and tennis] 

▪ develop their technique and improve their performance in other competitive sports [for 

example, athletics and gymnastics] 

▪ perform dances using advanced dance techniques within a range of dance styles and 

forms 

▪ take part in outdoor and adventurous activities which present intellectual and physical 

challenges and be encouraged to work in a team, building on trust and developing 

skills to solve problems, either individually or as a group 

▪ analyse their performances compared to previous ones and demonstrate improvement 

to achieve their personal best 

▪ take part in competitive sports and activities outside foundation through community 

links or sports clubs. 

Key stage 3 & 4 and adults  
Pupils should tackle complex and demanding physical activities. They should get involved 

in a range of activities that develops personal fitness and promotes an active, healthy 

lifestyle.  

Pupils should be taught to:  

▪ use and develop a variety of tactics and strategies to overcome opponents in team and 

individual games [for example, badminton, basketball, cricket, football, hockey, netball, 

rounders, rugby and tennis] 



 

 

▪ develop their technique and improve their performance in other competitive sports, [for 

example, athletics and gymnastics], or other physical activities [for example, dance] 

▪ take part in further outdoor and adventurous activities in a range of environments 

which present intellectual and physical challenges and which encourage pupils to work 

in a team, building on trust and developing skills to solve problems, either individually 

or as a group 

▪ evaluate their performances compared to previous ones and demonstrate 

improvement across a range of physical activities to achieve their personal best 

▪ continue to take part regularly in competitive sports and activities outside foundation 

through community links or sports clubs. 
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